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whether they want to be transform-
ative intellectuals and fight for
schools that allow them to act in that
capacity, or whether they want to
function so as to serve the status quo
and maintain a safe position within the
dominant traditions of schooling.

The point is that progressive
educators can offer alternative
discourses and social practices in our
universities and public schocls so as
to provide the opportunity for
students to rethink the nature of
their own values and how they might
operate through the conditions of
their work. This does not simply
mean that radical educators should
write books and articles, it also
means they should construct alliances
with other progressive educators
and fight collectively where possible
to establish schools as democratic
public spheres whose intent is to
foster the ideals of critical demo-
cracy and civic courage; moreover, it
means radical educators should
develop organic links wherever
possible with the communities and
neighbourhoods that have a vested
interest in public schooling.

critical and rad ucators face in the
future?

I think that criticat and radical intellec-
tuals need to develop amore dialecti-
cal notion of power and schooling.
They must go beyond analyzing
schools merely as agencies of domin-
ation. This suggests advancing
beyond the discourse of critique to
the discourse of possibility. One con-
sequence would be that the notion of
power and agency would take on a
more strategic importance in analyz-
ing the foundations for a critical
theory of schooling. For example,
power would no longer be defined as
an exclusive instance of domination,
it would also be seen as an affirmative
and productive force. Posing power
in a positive and critical way points to
the need for radical educators to
work actively within teacher educa-
tion programs, with teachers in the
field, with administrators and with
parents so as to develop philosophical
and programmatic changes in educa-
tion in which we can imagine a public
sphere where alternative changes in
school organization, curriculum and
instruction are seriously considered
and proposed.

| want to stress that the language of
critique loses its emancipatery
character when it fails to embody the
politically imaginative, the vision of
what could be, a faith in people to
remake their world, i.e. alanguage of
hope and possibility. Vhat this
strongly implies is that radical and
critical educators need to specify
what schools as democratic spheres
might look like. We need to link
theory and action in the service of
making, as Phiip Corrigan has
argued, despair unconvincing and
hope more practical. This may seem
like a utopian task, but it is a
necessary precondition for any viable
educational reform endeavour.
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